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Abstrak: Tujuan dari penelitian ini adalah untuk memecahkan masalah siswa 
dalam meningkatkan keterampilan berbicara, terutama pada pengucapan dan tata 
bahasa. Masalah pada pengucapan dan tata bahasa siswa membuat ucapan mereka 
sulit untuk dimengerti. Kemampuan berbicara yang buruk dapat menyebabkan 
kesalahpahaman dalam menyampaikan pesan dalam komunikasi lisan. Metode 
yang digunakan dalam penelitian ini adalah dialog di mana peneliti memfokuskan 
pada peningkatan keterampilan berbicara siswa  dalam  percakapan setiap  hari. 
Penelitian ini dilakukan dalam dua siklus. Peningkatan keterampilan berbicara 
siswa dapat dilihat dari hasil setiap pertemuan. Berdasarkan analisis data, nilai 
rata-rata dari siklus 1 adalah 54,64. Untuk setiap aspek, nilai rata-rata dari 
pengucapan adalah 59,28, dan 50,00 untuk tata bahasa. Hanya ada 14 siswa 
(50%) yang mendapat 70 atau lebih tinggi dan memenuhi syarat sebagai memiliki 
kemampuan komunikatif yang baik.  Rata-rata  siklus  2  adalah  71,78.  Untuk  
setiap aspek,  nilai  rata-rata dari pengucapan adalah 76,42, dan 67,14 untuk 
tata bahasa. Ada perbaikan dalam setiap aspek dari siklus 1 ke siklus 2. 
Persentase jumlah siswa yang mendapat 70 atau lebih tinggi 78,94% naik menjadi. 
Berdasarkan hasil dari siklus 1 dan 2 cyle, dapat disimpulkan bahwa mengajar 
berbicara melalui dialog dapat meningkatkan keterampilan berbicara siswa. 
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Abstract: The purpose of this research is to solve students‟ problem in improving 
speaking skills, particularly their poor pronunciation and grammar. The students‟ 
problem in their pronunciation and grammar make their speech hard to be 
recognized.  Poor  speaking  may  lead  to  misunderstanding  in  delivering  the 
message in oral communication. The method used in this research is dialogue in 
which the researcher concerned with the improvement of students‟ speaking skill 
in every day. This research was conducted in two cycles. The improvement of 
students‟ speaking skill could be seenfrom the result of every meeting. Based on 
the data analysis, the mean score of cycle 1 is 54.64. For each aspect, the mean 
score of pronunciation is 59,28, and 50,00 for grammar. There were only 14 
students (50 %) who got 70 or higher and qualified as having good 
communicative ability. The mean score of cycle 2 is 71.78. For each aspect, the 
mean score of pronunciation is 76,42, and 67,14 for grammar. There were 
improvements in each aspect from cycle 1 to cycle 2. The percentage of the 
number of students who got 70 or higher rose to 78,94%. Based on the result from 
cycle 1 and cyle 2, it can be conluded that teaching speaking through dialogue can 
improve the students‟ speaking skill. 
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 he mastery of speaking skills is considered as a priority by many teachers and 
students   who   learn   English   as   a   foreign   language.   Most   students   
and administrative of schools will evaluate the effectiveness of the English 
teaching on the basis of how well the students can speak. Other reason why 
speaking skill is a priority is that people who know a language will be referred as 
the “speaker” of that language, therefore “most people are interested in learning 
to speak (Ur, 1991:  120)”.  Such  speaking  skills  are  to  express  ideas  orally  
without  any confusion in the message due to the incorrect pronunciation,and 
grammar. When a student has problems in their pronunciation, and grammar, their 
speech are halted and they may not express their intention. 
Students at SMP Kemala Bhayangkari 2 Tanjung Asam encounter problems 
in developing the speaking skills in order to transfer their message to make 
themselves understood clearly in transactional-interactional talk. They have poor 
pronunciation and grammar. As English is foreign language in Indonesia, the 
students do not have many opportunities to practice the language and improve 
their pronunciation and grammar. Therefore, the students often mispronunce 
English words. For instance, students would pronounce the word „day‟ as [dai], 
buy (bui), good (go od) and so on, because they are influenced by their habit in 
reading  the  words  in  Indonesian  language  ,  which  is  no  difference  between 
spelling  and  pronunciation.  They  tend  to  pronounce  the  words  as  what  the 
spellings are. 
The students of SMP Kemala Bhayangkari 2 Tanjung Asam also have 
problem with their pronounciation and grammar. In making conversation in 
English, many of them talked with awkard pauses for a relatively long time and 
they often gave only simple responses. This might be caused by their lack of 
vocabulary items as it is stated by Brown (2003: 10) that “vocabulary is one of 
the linguistic tool students should develop to be more fluent in using English for 
communication”. 
The researcher is also a teacher in SMP Kemala Bhayangkari 2 Tanjung 
Asam. It is her task to help her students with their problems, especially in English 
lesson. Being able to speak in English is not merely a requirement to get good 
mark, but it is also needed for their future in occupational contexts. The students 
need to obtain practical English skills to function in workplace. 
By indicating the students‟ problem with their pronunciation and grammar, 
the writer is interested in investigating a technique to develop the students‟ 
speaking skill. The technique that is going to be applied is role play. Ur, 
furthermore stated that “by using role play, teacher can give the students 
opportunity to practice improvising a range of real-life spoken language in the 
classroom (1991 : 133)”. The students are expected to practice to use words and 
expressions for daily communication. They also are given more opportunities to 
practice their pronunciation and how to ask questions and respond to a question 
accordingly. 
Dialogue is one of the method based on communicative language teaching 
which provides “whole-task practice”, allows natural learning, and creates  a 
context which supports learning (Littlewood in Liu, 2010:136 )”.  Additionally, 
Richards and Rogers (1986 : 76) mentioned “dialogue as one of the examples of 
social interaction activities compatible with a communicative approach which 
fluency and acceptable language is the primary goal”. Varela and Torre support 
this idea by stating that” role-play contributes to the development of 
conversational skills and  are  suitable  to  develop  student‟s  fluency  and  
interaction  (2008:  5)”. Therefore, the main objective of this technique is to 
T 
 prepare students for the real- life language use by practicing in the classroom the 
situation that may happen in real life. In practicing transactional-interactional talk 
where message and interaction are important, dialogue can be used as a technique 
that require students to be involved in information sharing and participate a lot in 
conversation. 
In using this method, the teacher guides the students how to pronounce 
some words and expressions related to the certain situation discussed in the 
classroom. Afterwards, the students have to practice using the words and 
expressions in a conversation between two speakers. To make it more challenging 
and to know whether the students are able to link sentences, their conversations 
are based on cues written on two cards. The students should ask and respond using 
the words and expressions they learnt before. 
The effectiveness of dialogue in teaching speaking had been proven by 
Henny Dwi Daryati, a student at Teacher Training and Education Faculty, 
Tanjungpura University, in 2007 who had used this technique in improving 
speaking ability of first semester students of SMP Kemala Bhayangkari 2 
Tanjung Asam. The result of her research shows that the students‟ score 
percentage increased in each teaching. Before she applied the technique, the 
students‟ skill in speaking were categorized into poor. The students‟ speaking skill 
then gradually improved to be categorized as good after she applied the technique 
in the teaching learning process. 
This classroom action  research was arranged in SMP  Kemala 
Bhayangkari 2 Tanjung  Asam.  The  subject  of  this  research  is  seventh  grade  
students.  The students  had learnt  about  the  expressions  in  transactional-
interactional  talk  at junior high school. However, most of them had problems in 
pronouncing some vocabularies and expressions useful for everyday conversation. 
Moreover, their lack of pronunciation and grammar. Their English achievement 
was lower than minimum standard score in SMP Kemala Bhayangkari 2 Tanjung 
Asam which is 70. 
 
 
METHOD 
This research is intended to teaching speaking through dialogue at the 
seventh grade students of SMP Kemala Bhayangkari 2 Tanjung Asam in 
academic year 
2013/2014. The form of this research is Classroom Action Research (CAR). 
Carr and Kemmis (1986, in Cohen, Manion, and Morrison, 2005: 227) 
defines “action research as a form of self-reflective inquiry by participants 
(teachers, students, managers, administrators, or even parents), undertaken in order 
to improve understanding of their practices in context with a view to maximizing 
social justice”. Ferrance (2000: iv) states that  “action research is a reflective 
process done in collaborative activity to find solution to real problems at school 
and to improve instruction and increase student achievement”. In line with 
Ferrance‟s statement, Burns (2010: 2) sets the central idea of “action research that 
is to make changes and improvements in practice”. The importance of applying 
action research in teaching is also proposed by Stringer, Christensen, and Baldwin 
(2010: 7) who stated that “action research is an integral part of classroom lessons, 
providing  a  framework  on  which  to  build  creative  and  effective  lessons  to 
improve students‟ learning potential”. 
The improvements on action research are based on information that is 
gathered systematically. Lewin (1946, in Cohen, Manion, and Morrison, 2005: 
 234) suggested four main stages in doing action research: “(1) planning; (2) 
acting; (3) observing; and (4) reflecting”. Lewin‟s concept of “action research 
stages is a series of spiral and feedback within and between each stage is important 
and facilitating reflection (Ebbut, in Cohen, Manion, and Morrison, 2005: 235)”.  
The following scheme describes the series of feedback within and between 
stages. 
 
 
Figure 1. Four Stages in Action Research 
 
The first stage in CAR is planning. Planning involves identification and 
formulation of the problems. In this research, the researcher identifies low 
achievement in students‟ speaking skill and emphasizes it on transactional- 
interactional talk. After identifying and formulating the problem, the researcher 
then prepares a lesson plan which includes steps in implementing role play in the 
classroom, audio-video recording, observation sheet,  and scoring rubric. 
The  second  stage  is  action. The  action  stage  in  CAR  is  a  
combination  of classroom activities and data collection. There are observation 
by colleague, field notes by the researcher while the class is in progress, audio-
video recording of students‟ performance, and photographs in this stage. 
Burns (2010: 103) defines “the third stage as observing the result of the 
plan that includes analysing and synthesising the data collected”. The data, which 
is students‟ score,  is interpreted in tables and charts. 
The final stage, reflection, is the stage where the researcher make 
interpretation from the data and then draw the conclusion. 
From the explanation above, it can be concluded that CAR is an effective 
way to improve the teaching and students‟ achievement in learning and provides 
the chances for teachers to evaluate their own teaching activities and plan the 
improvement based on the result of the assessment. 
 
FINDINGS AND DISCUSSION 
Findings 
In the first cycle, the students did not get good result. The result shown 
on table 1. The mean score of students‟ performance was 54.64 point. Even 
their communicative ability is not good but they did make sincere attempt to 
communicate. The highest score they achieved was 90 and the lowest was 20. 
There were 14 students (50 %) who got score over 70 and 14 students (50%) who 
  Mean Score 54.64 
2. Highest Score 90 
3. Lowest Score 20 
4. Number of students who got 70 or higher 14 
5. Percentage of students  who got 70 or higher 50 % 
6. Number of students who got below 70 14 
 Percentage of students who got below 70 50  % 
 
got score below 70. 
Table 1 
The Result of Students Performance on Cycle 
1 
 
1. 
 
 
 
 
 
 
 
 
 
 
 
 
7. 
 
(Source: Result of Students‟ Performance Test, October 10th, 2013) 
 
Table 2 shows the result of  cycle 1. On average, students did not get 3 
point on aspect  of  pronunciation and  grammar.  It  means  there  were  more  
than  two mistakes made on pronunciation and grammar. When the students 
tried to speak, they often halted. They paused for five seconds or more and 
repeated their words more  than  two  times.  Most  students  also  could  not  
finish  the  conversation accordingly. Only 14  students (7 groups) who could 
finish the conversation well.  
Table 2 
The Result of Aspect on Cycle 
1 
No. Recap. Aspect 
Pronunciation Grammar Task Achievement 
(0-4) (0-4) (0-2) 
1. 
 
2. 
 
3. 
Average 2.57 2.25 1.14 
Mean Score 64.29 56.25 57.14 
Number of students get 20 13 12 
 
70 or higher 
(Source: Result of Students‟ Performance Test, October 10th, 
2013) 
 
In the second cycle, the students got good result. The result shown on table 
3. The mean score of students‟ performance was 71.96 point. Based  on table 
classification, their communicative ability was considered average to good. The 
highest score they achieved was 90 and the lowest was 40. There were 
19 students who got mark over 70 (71.43 %) and only 9 students got below 70 
(28.57%). 
 
 
 
 
 
  Mean Score 71.78 
2. Highest Score 90 
3. Lowest Score 40 
4. Number of students  who got 70 or higher 19 
5. Percentage of students who got 70 or higher 67,86 
6. Number of students who got below 70 9 
 Percentage of students who got below 70 32,14 
 
Table 3 
The Result of Students Performance on Cycle 2 
1. 
 
 
 
 
 
 
 
 
 
 
 
 
7. 
 
(Source: Result of Students‟ Performance Test, October 24th, 2013 
 
Table 4 
The Result of Aspect on Cycle  
 
No. Recap. Aspect 
Pronunciati Grammar Task Achievement 
on (0-4) (0-2) 
(0-4) 
1. 
 
2. 
 
3. 
Average 2.96 2.57 1.50 
Mean Score 74.11 64.29 75.00 
Number of students get 21 15 18 
 
70 or higher 
(Source: Result of Students‟ Performance Test, October 24th, 2013) 
 
Table 4 shows the result of each aspect on cycle 2. On average, students 
still did not get 3 point on aspect of pronunciation, grammar, and task 
achievement. However, there were rises in each aspects.  That  means less 
students made more than two mistakes on pronunciation and less pauses when 
they speak. It means their   fluency   also   showed   improvement.   More   
groups   could   finish   the conversation well. 
 
Discussion 
This classroom action research was conducted in two cycles of planning, 
acting, observing, and reflecting stage. In the process of CAR, the researcher 
revealed the following evidence of the students‟ progress in speaking skill. In 
the first cycle, the mean score of students‟ speaking skill was 54.64. In this 
cycle, from 28 students, 5 students communicated in first language so they could 
not perform the dialog,  3  students  were  qualified  for  having  mostly  
unintelligible  speech,  1 students  were  qualified  for  having  speech  that  
somewhat  understandable,  3 students were qualified for having sincere attempt 
to communicate, 4   students were qualified for having good communicative 
ability, 6 students were qualified having superior communicative and pronounce 
ability, and 6 students were qualified for having excellent communicative 
ability. Even though there were some students were qualified for having good 
or excellent communicative ability, but on average the tenth grade students of 
  
 
SMP Kemala Bhayangkari 2 Tanjung Asam had problems on their speaking skill. 
In the second cycle, there was improvement for students‟ speaking skill. From 28 
students, 4 students were qualified for having mostly unintelligible speech, 1 
students were qualified for having speech that somewhat understandable, 3 
students were qualified for having sincere attempt to communicate, 8 
students were qualified for having good communicative ability, and 12 students 
were qualified for having excellent communicative ability. Even though there 
were still some students were qualified for not having good or excellent 
communicative ability, but on average the seventh grade students of SMP 
Kemala Bhayangkari 2 Tanjung Asam had shown improvement on their 
speaking skill. 
Each aspect of speaking skill (pronunciation and grammar) and task 
achievement then also were analyzed. To see clearly the improvement on students‟ 
mean score on each aspects in cycle 1 and cycle 2, it can be seen on the figure 1. 
 
Figure 1 
Students‟ Mean Score on Each Aspects 
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(Source: Result of Students‟ Performance Test) 
 
Figure 1 indicates that the students‟ speaking skill using role play was 
getting better in cycle 2. This was also supported by the students‟ individual 
score. The students‟ individual score were calculated based on Scoring Rubric of 
Students‟ Performance. 
Having  known  students‟  problems  in  speaking  skill,  the  researcher  
prepared lesson plan and material for teaching learning process. The topic in this 
cycle was at the school. The students were expected to be able to use the 
expressions and responses when offering help or things. 
The acting stage that was conducted on October 7th and 11th, 2013, was 
done based on lesson plan. In the first meeting on October 7th,2013 the teacher 
first informed the goal of the teaching and the technique that would be used. The 
teacher used video of native speaker to give examples for students on how they 
would perform the dialogue. After explaining some expressions and responses, 
teaching pronunciation and vocabularies, the teacher asked the students to practice 
 in pairs. In the second meeting on October 11th,2013 the students performed the 
role play. However, the result was dissappointing. Most students faced difficulties 
in  all  aspects  of  speaking  skill.  Only 50  %  students  who  got  70  (minimum 
standard score) or higher and 50  % students got below 70. From the result and 
observation in the cycle 1, there are some conclusions can be drawn, those are: 
(1) there were not enough media to help students remember the vocabularies; (2) 
students had to be more active than just watching the video; (3) students need 
more example on doing the role play; (4) many distraction from students‟ noise. 
Based  on  the finding in  cycle 1,  the  researcher and  the  collaborator 
decided to continue the cycle. Cycle 2 was done on October 21st and 24th, 2013. 
The teacher explained the technique clearly, including explaining the cues in 
the cards,   in order to make the students understand about the technique. 
Students were asked to note down the expressions and responses they heard from 
the video. The teacher did not only prepare video of native speaker, but also power 
point presentation to help her to explain the material. The modelling of role 
play was also done by the teacher and one student. The students looked 
enthutiastic and more confident. They were told that they had to observe other 
groups performance and discuss it after the performance. 
The result of cycle 2 is considered satisfying. More students got 70 or higher. 
The mean score of students‟ performance was 71.78 which was considered good. 
All aspects of speaking skill had shown improvement. 
In conclusion, from the result of analysis, the research finding of classroom 
action research was satisfactory.  The students‟ speaking skill  had improved  
through dialogue. This method helped the students to learn and experience the 
enjoyable process of speaking. The students enjoyed the whole process of teaching 
and learning since this method encourages students to be more active and takes the 
challenge they never did before. Performing English conversation in front of the 
class was not easy for them. They had to deal with their self confidence and 
prepare well. However, the role play suggests step by step activities that prepare 
students in an enjoyable class atmosphere. 
 
 
CONCLUSION AND SUGGESTION 
Conclusion 
According to the result of the research on the students‟ speaking competence 
to the seventh  grade students of SMP Kemala Bhayangkari 2 Tanjung Asam 
Ketapang in academic year 2013/2014, the conclusions were as follow: (1) 
Students‟  speaking  competence  of  the  seventh  grade  students  of  SMP 
Kemala   Bhayangkari   2   Tanjung   Asam   Ketapang   in   academic   year 
2013/2014 improved after being taught through dialogue. (2) The students‟ 
speaking competence improved from the first cycle to the last cycle. It was 
showed by the improvement of students‟ mean score. The students‟ mean score in 
the first cycle was 54.64; in the second cycle, it was 71.96. (3) Students‟ speaking 
competence improvement can be described based on the students‟  mean  score  of  
two  aspect  concerned  in  the  research that  was accuracy in pronouncing 
especially the sound of words to give opinion and comprehensibility which deals 
with students‟ clear intention by giving elaboration to give opinion. (a) The 
students‟ mean score for pronunciation aspect in the first cycle was 59.28,  in the 
second cycle, it was 76.42. (b) The students‟ mean score for grammar aspect in 
the first cycle was 50.00 in the second cycle, it was 67.14. (4) In the first cycle, 
students‟ ability in pronunciation and grammarss was still poor. As a result, there 
were only 2 out of 10 students passed the KKM score. Mostly, the students 
 still made serious phonological errors in stating their opinion. For 
comprehensibility aspect, the students could elaborate their opinion by giving a 
reason to support their opinion. (5) In  the  second  cycle,  the  researcher  found  
that  32%  students  still  made serious phonological errors. In addition, the mean 
score of pronunciation decreased due to the students‟ longer sentence to state 
an opinion made them had more phonological errors. On one hand, 
the students‟ comprehensibility ability improved which the students 
elaborated their opinion by giving a reason and example or explanation to give 
clear opinion to follow. Therefore, half of students (7 out of 14 students) could 
achieve the KKM score in the school that was 70 
 
Suggestion 
Based on the research findings, the writer would like to propose some 
suggestions to improve teaching learning process especially teaching speaking 
through  dialogue  in  the  form  of  discussion  activity.  The  suggestions  are 
defined as follows: (1)  The students were active and enjoy speaking English in 
group. Hence, the researcher recommends that the English teacher applies 
through dialogue in the form of discussion activity in teaching speaking 
competence. (2)  In improving students‟ pronunciation of word sounds in giving 
opinion, the   teacher  should   consider  the   students‟   mother-tongue  
influence, students‟ nervousness in speaking English and adequate time to prepare 
pronouncing the words. (3)  In improving students‟ speaking comprehensibility in 
elaborating opinion, the teacher should provide a sample of elaborating opinion in 
a conversation as a model to help the students to elaborate opinion related to the 
topic discussion. 
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